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Autism Accreditation Assessment 

Portland College 

Reference No. 28004 

Assessment dates 3-6th May 2022 

Lead Assessor Stephanie de Vries 

External Moderator N/A 

Status prior to the assessment Advanced 

Advanced status applied for Yes 

 

About this Assessment 

This report states key findings on how well autistic individuals are supported according to 

our framework of good autism practice. Evidence has been primarily obtained from 

observation, supplemented by evidence from interviews, a sample of support plans and 

information provided by the provision. If opportunities to observe has been problematic 

or limited greater weighting has been given to other sources of evidence. 

Where appropriate, feedback has been obtained from autistic people supported by the 

service and/or family members and this feedback has been taken into account in 

findings.  

Findings from the Assessment 

. 
Differences in Social Communication  

Key outcomes identified from personal support documents and staff 

discussions: 

 

Support plans identify each autistic learner’s skills and challenges in social 

communication and interaction and any challenges they may experience in expressing 

themselves. For example, one learner’s communication plan states; 

 

¶ X has difficulty understanding spoken language and what is happening around 

him. This is due to his level of language but also his severe anxiety and the 

impact this has on him processing language. 

 

Support plans describe how staff should modify their communication or what 

communication aids they should employ in order to make themselves understood by 

each autistic learner.  For example one learner’s communication plan states; 

 

¶ Breaking down information 

¶ Simplistic language 
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¶ Use communication book to model language and concepts 

¶ Use visual aids to support X to make choices 

 

Support plans provide evidence that each autistic person is set realistic goals related 

to their communication and social engagement. For example one learner’s goals 

include; 

 

X will have speech, language and communication skills at a level where he can: 

 

¶ Make his needs and wants known verbally or nonverbally 

¶ Understand the language used around him 

¶ Initiate interactions with others by sharing equipment 

¶ Consistently use his visual timetable to indicate his next activity 

¶ Take part in a range of new and unfamiliar tasks, supported by an adult 

¶ Extend his attention and concentration on the task to15-20 minutes, with 

support 

 

Support plans provide evidence that autistic learners achieve positive outcomes in 

their social interaction and communication, for example from meeting set goals or 

successfully taking part in a social activity. 

 

A case study shows evidence of the positive outcomes achieved by one learner who  

‘struggled with writing/ replying in sentences and would often give short answers. X 

had issues with pronunciation of words (this also led to frustrations in being 

understood)’. The college provided the learner with an iPad and used Dictation on 

Notes with spoken content activated. This has led to an improvement in X’s 

communication skills, their speech is not as rushed and they have expanded their 

vocabulary repertoire. 

 

During interviews staff spoke about the different communication approaches used 

across the college, this included encouraging staff to simplify their language when 

giving instructions, to use core language and modelling of activities.  Other 

approaches include the use of symbols, objects of reference and communication 

boards. Staff explained that assistive technologies are used widely across the college 

as this is the preferred communication method for many learners. 

 

 

Key outcomes identified from observation/review of key activities:  

 

 

In all observations staff made themselves understood by simplifying their verbal 
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communications books, others Makaton while some learners communicated verbally. 

Where appropriate some learners were observed to use tablets with a communication 

programme.   

 

In one session learners were observed to be supported to learn to use assistive 

technology to develop their expressive language. Staff used modelling, verbal and 

visual prompts to show learners how to use the technology.  This involved learners 

tapping symbols in order to construct a sentence to make the lights change colour.  

Learners were visibly delighted when the 
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bespoke sensory diet, the programme included a lot of calming techniques such as 

deep pressure massage, use of a weighted jacket, lots of movement breaks and 



 

 
 

Page 7 
 

 

Key outcomes identified from personal support documents and staff 

discussions: 

 

Support plans show an appreciation of activities which each autistic learner finds 

enjoyable, relaxing or provides them with a sense of achievement and purpose.  

 

¶ X is described as having a mischievous sense of humour and good personality. 

¶ X likes anything food orientated, music and dancing and watching Nigella 

Lawson on YouTube. 

¶ Loves water and will shower for multiple hours if allowed 

 

Support plans identify approaches or activities to help maintain the well-being of each 

autistic learner including where appropriate proactive and preventative strategies to 

avoid anxiety or distress and support emotional regulation.  Examples include; 

 

¶ When X begins to become unsettled it is best to remove all liquids from his 

eyesight  

¶ Encourage  to go outside  - Muga pitch 

¶ Distract by singing round the garden and doing the actions on his hand. 

¶ UP to have access to a quiet space and items that aid his regulation and help 

keep him to remain calm. This includes weighted blanket and fidget toys 

¶ Reduced verbal communication from staff when upset. 

¶ Lots of space outdoors 

¶ Calm but firm approach 

¶ Calm and confident approach with familiar staff 

¶ Verbal instruction in a calm voice 

 

 

Plans identify positive achievements and progress impacting on the quality of life of 

each autistic learner including greater access to and inclusion within community 

activities. 

 

Video evidence was reviewed of one learner talking about using Zones of Regulation.  

The learner explained that the different colour zones related to their different 

emotions, for example ‘blue is when I’m feeling sad and want to be left alone and 

green is when I’m ready to learn and on task’.  The learner went on to explain that 

they have they use different strategies to help them when experiencing different 

emotions for example ‘when I’m in red, I’m angry and I put my music on to take the 

voices away’. The learner also explained that they had different coloured bands to 

show staff what zone they were in.  The learner said that Zones of Regulation ‘helped 

to cope with my emotions’. 

 

During interviews staff explained that the core themes of the college curriculum was; 

health and well-being, independence and employability. ‘We want to give learners a 

lifetime of opportunity and empower people with disabilities’. Throughout the 

observations it was evident that these core themes and aspirations were at the heart 

of the college.  
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The assessor spoke to 3 learners who all spoke very positively about their experience 

at Portland College.  Comments included; 

 

I like that I get treated like an adult. 

 

I can talk to staff if I need to. 

 

It’s a calm environment and class sizes are small. 

 

I like the diversity and acceptance.  

 

In total 25 family members provided feedback to the assessment team by returning 

completed questionnaires. The full results are shown as an appendix to this report. 

 

o 25 family members stated that the support their relative is given is 

always or mostly good.  

o 24 family members stated that staff understanding is mostly or always 

good.  

o 24 family members stated that advice given by the school was good or 

always good.  

o 24 family members stated that the way they are kept informed was 

good or always good.  

 

Comments included; 

 

My son has adequate support and his needs are met he is happy at Portland his 
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opportunities which include elements of challenge and opportunities for learners to 

extend their learning or develop new skills.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Section 3: Summary of assessment 

What the provision does particularly well 

What stood out as particular strengths: in supporting autistic people: 

 

Throughout the observations it was evident that the core themes of well-being, 

independence, employability and the aspiration to give learners a ‘lifetime of 

opportunity and empower people with disabilities’ is
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In all observations autistic learners could make themselves understood by using their 

preferred communication method. For example some learners were observed to use 

communications books, Makaton while some learners communicated verbally. Where 

appropriate some learners were observed to use tablets with a communication 

programme.   

 

It was clear through discussion with staff and throughout observations that the college 

is keen to promote the use of assistive technologies, not only to aid communication 

but also to assist learners to become more independent.  Teaching learners to use 

assistive technologies will provide enormous benefits and improve learners well-being 

as they develop their expressive skills and understanding of how technology can aid 

them in furthering their independence.  

 

Autistic learners were supported to understand and regulate their emotions. Zones of 

Regulation displays were observed in most classrooms, photographs of learners were 

observed in different zones and suggestions on different activities to help calm of lift 

mood were seen. At the beginning of each session staff were observed to check-in 

with each learner as to which zone they were in.  

 

Ensuring movement breaks are an integral part of all learners timetables ensures that 

students have regular sensory breaks throughout the day which help support sensory 

regulation by further  incorporating  the ‘STOPs’  programme into the movement 

breaks the college has added an extra dimension to help further aid learning , well-

being and self-regulation.   

 

The curriculum is differentiated to meet the specific needs and long-term aspirational 

outcomes of each learner. Learners appeared to find the classroom based activities 

which supported their language and functional skills development fun and interesting. 

There is a clear focus on developing learners employment skills through internal work 

experience opportunities which include elements of challenge and opportunities for 

learners to extend their learning or develop new skills.  

 

The woodland adventure zone is a fantastic resource that offers learners the 

opportunity to explore new sensory and physically challenging experiences in a safe 

and secure environment.  

 

 

 

 

What the provision could develop further 

Priorities for the provision in ensuring consistency and quality in supporting 

autistic people: 

 

Some of the classrooms were rather cluttered and included large amounts of display 

material.  This often lead to it being difficult to understand which information was 
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important to the student and which information was intended for adults. The college 

should consider conducting a sensory audit across classrooms to establish a baseline 

and provide consistency as to what information should be displayed in classrooms. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 





 

 
 

Page 14 
 

 

I'm extremely impressed with how my Son's transition into college has been managed so 

far. I was anticipating numerous anxiety related issues due to the many changes and 

new situations which he is experiencing, but anxiety and problems have been minimal. It 

has exceeded my expectations. Very pleased. 
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Most staff but some struggle to understand why I struggle with my temper or my 

obsessives behaviours. 

More visual sheets in maths. 

I like to visit the animals 

I like Portland College and do not want to leave 

Nothing to report no problems or concerns 
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What is the range of autistic people supported by the provision? e.g., age; learning 

disability; verbal or non-verbal etc. 

Age range - 16-25years 

Academic level – pre-entry to Level 3 

Intellectual Disability – mild to severe  

Associated conditions – Downs Syndrome, Prada Willi, ADHD, Mental health, 

severe communication difficulties, challenging behaviours, ABI and physical 

disabilities.  

Learners both verbal and non-verbal identified within their Communication Plans. 

Some use AAC technology. 

 

Outcome of last statutory inspection if applicable. 

 

Body Date Outcome 

Ofsted 17 October 2017 Good 

 

Please include a hyperlink to the report:  https://files.ofsted.gov.uk/v1/file/2737489 

 

What are the main specialist approaches used in supporting autistic people in their 

social communication and sensory regulation and promotes their independent and 

well-being? 

 

¶ Positive Behaviour Support 

¶ Zones of Regulation 

¶ 5 Communication Standards  

¶ Winnie Dunn sensory profile  

¶ Person Centred ECLIPSE ME Framework  

¶ Holistic approach with a multi-disciplinary wrap around support. 

¶ Be Health Active and Courageous - BHAC  

 

What training or support do staff receive in delivering these approaches? 

 

¶ PBS annual training 

¶ Zones of Regulation webinar 

¶ Communication training with refreshers 

¶ Sensory part 1 and 2 training as part of induction and refreshers 

¶ Autism Awareness  

¶ Autism package of: 

Autism in girls 

Autism and transgender 

Stimming 

Autism and the environment 
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Autism theories 

¶ BHAC training over full academic year 
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¶ Therapy support  

¶ Quality Assurance 

¶ Positive Behaviour Support  

¶ Zones of Regulation 

¶ Be Healthy Active and Courageous Project 

¶ Safeguarding 

¶ Varied curriculum 

¶ Investment in staff  

¶ College environment and campus 
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APPENDIX 3: ADVANCED APPLICATION FORM 

 

Part 1: Professional Development 

Initiatives or innovations that impact on staff insight into the personal experience 

of being autistic e.g. regular involvement of autistic people in professional 

development activities or review of practice. 

Description 

We provide CPD for our staff around the following: 

¶ Autism specific induction training  

¶ Communication needs training  

¶ PBS training  

¶ Sensory training part 1 and 2  

¶ Zones of Regulation  

¶ 5 Autism Workshops  

¶ Learner Autism package  

¶ Employer package  

¶ Quality Walk Schedule  

¶ Wrap around support meetings  

¶ MDT target setting meeting  

¶ Staff members with Autism  
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•Be Courageous – support learners to see failure as an opportunity to learn 

instead of an opportunity to stop learning.   

Initiatives or innovations that ensure that specialist approaches or techniques are 

fully understood, consistently implemented and regularly reviewed.  

Description 

¶ Learner Autism package  

¶ Employer package  

¶ Quality Walk Schedule  

¶ Our learners are always at the heart of our delivery  

¶ Wrap around support meetings  

¶ MDT target setting meeting  

¶ Staff members with Autism  

Impact 

Learner Autism package – We have also created a further Autism training 

package that is made entirely from our learners.  

Employer package – We deliver training to potential employers 

Quality Walk Schedule – Our quality walk schedule creates feedback from all 

areas of the therapy teams (SLT, OT, PBS, ZOR) Therapies and the PBS team 

complete termly walks across the department to look out for good practice the 

share and areas of development that can be inputted into training packages and 

briefings 

Our learners are always at the heart of our delivery with learners being given the 

opportunity to attend and co deliver training sessions to staff. Feedback from 

participants is that there is a greater emphasis when our learners are delivering 

training. 

Wrap around support meetings – Our new wrap around support meetings are on a 

weekly basis where all College professionals meet and discuss learners on a case 
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Initiatives or innovations that have had a considerable impact on the quality of life 

and inclusion of autistic people e.g. programmes; projects; therapeutic 

interventions social enterprises etc. 

Description 

Learners also access a mandatory lunchtime/evening enrichment sessions– 

activities are linked to the five areas of well-being – Connect with others, physical, 

give to others, keep learning and be mindful. 

IAGT 

¶ Point of assessment an3 51dts; therapeutic 
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Outstanding Individual Contribution Award at the National Special Educational 

Needs and Disability Awards Ceremony 

 
 

 

 

Finalist for The Employer Award at The Learning Disabilities & Autism Awards 2021 

 

 
 

IAGT Matrix recognition 

 

 
 

AOC Beacon award finalist and recognised as a commended College for its 

support for learners 
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Appendix 3: Case Studies 

 

 

TEMPLATE 1: Case study for an individual 
 

Name of school/service 
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He has navigated well through the layout and is able to formulate short 

sentences using both core and fringe vocabulary. GN has also used the iPad 

within his wider vocational sessions to support him to get his messages across 

from greeting a peer to identifying how he is feeling throughout the day.   

 

As a result of the successful trial period, GN has been purchased his own iPad 

and will have his Proloqu2Go user area added on to this. The iPad will be 

used both at college and home continuing to support his communication in 

a variety of environments.  
 

GN has shown he is able to communicate his requests, wants and needs, 

such as; drink, toilet, snacks, feelings.  

 

 

Through the use of the iPad GN will have more choices in his life. He will have 

more access to a range of meaningful activities which will give more 

opportunity for achievement and success. Overall the iPad will support GN 

to communicate his feelings, making meaningful choices, be in more control 

of his support, and become a more confident and independent 

communicator, which will contribute to improving his quality of life. 
 

Next Steps; transition 

 

GN will continue to use his iPad both within College and the home 

environment, supporting him to make choices and develop his 

independence. Through parental contact and training his user area will 

develop as and when required, and it will serve to reduce any frustrations 

that may arise through the communication of his preferences.  
 

 
 

TEMPLATE 1: Case study for an individual 
 

Name of school/service PORTLAND COLLEGE 
Name of individual Use first name, initials or number 

Period of time covered Dec 2021 - present 

What support was introduced? What approaches, strategies, methods were used? 
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Future transition for EN will see him access his classroom more often and see him 

interacting in a group environment.  EN will be using his communication aid more 

to express his needs and wants. 

When EN leaves Portland he will transition to a Day Service with skills to be more 

resilient to change and be able to work with new staff and a new routine.   

 

 

 

 

TEMPLATE 2: Case study to show impact of initiative 
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Firstly, we designed a page that would be accessible to learners with the 

College’s external consultant for SharePoint and Office365 functions.  

 

Once a first version was created we then presented this to the Portland Council, 

for their views and opinions.  

 

Next, we asked all staff to create suitable content that could be placed onto 

specific pages.  

All work was audited and approved by the quality team.  

 

Unfortunately, in 2019, there was some reluctance from staff to regarding the use 

of online resources and the project stalled.  

 

However, in March 2020 and the announcement of COVID 19, the production of 

accessible sites, remote learning and accessible resources became of paramount 

importance.  

 

*New sites were created and updated, weekly.  

 

*Topic content resources were created and differentiated according to the 

learner’s journey. (maths and English, prep for adulthood)  

 

*Resources were provided to support learners to get onto their sites and use 

functions such as teams. Staff support provided to staff and parents about 

accessing sites and using TEAMS.  

 

*Staff development and training provided for safeguarding, rules and consents for 

using video calling.  

 

*Designated person for uploading approved content.  

 

* Designated person for postal support. 

 

What happened? (Describe how the initiative developed) 

 

In 2021, process maps created for Blended learning:  

¶ Change of programme Forms 

¶ Marking 

¶ Feedback  

¶ 
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¶ Digital timetables 

¶ Risk assessments for blended learning introduced considering a number of 

risk ratings.  

 
In 2021 we implemented a template for creating booklets and resources, we knew 

that we would no longer be able 
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